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Annomauus. B cratbe paccMarpuBaeTcs podieMa MOroTOBKH I1e/1aroroB K B3aUMOJCHCTBHIO C cCeMbsMH o0Oydaromuxcst. B crarbe
NpECTaBICHBI PEe3yJIbTaThl UCCIIeNoBaHusl 12 OTEYeCTBEHHBIX U 56 3apyOeKHBIX MPOrpaMM MOATOTOBKH OyAylIHX Meaa-
roroB B 35 memarornveckux By3ax, B ToM umcie: 17 nporpamum mo npoduiio «JomkonsHoe obpasoBanuey, 19 nporpamMmm
o npoduito «HagansHoe 00pazoBanue» u 32 mporpamMmbl o Mpohutio « THOCTpaHHBIH SA3BIK» (KaK MpUMep MPOTPaMMBL,
KOTOpast He MpeoJiaraeT MPsIMOTO KOHTAKTA YUHUTEIIS C POJUTEISIMU 00yJaromuxcs). 3apyOekHble YHUBEPCUTETHI ObLIH
BBIOpaHBI HA OCHOBAHHH €KETOHO MyOIMKyeMoro peiitiuara yausepcutetoB Mupa QS World University Rankings. Taxoxe
B CTaTbe [IPEACTABIICHBI PE3YJIbTaThl BCEPOCCHICKOTO UCCIIEI0BaHUS 3alIPOCOB POAUTENICH U [1€1aroroB Ha B3auMOJIeHCTBHE
IIKOJIBI U ceMbH. B onpoce npunsimu yuactue 400 pecnionaenTtoB — 200 poxureneit u 200 neaaroros, U3 KOTopsix 183 yun-
Tenst 1 17 uneHoB aAMMHHUCTpalUH IIKoJ. MccnenoBanue mo3Boauao KOHKPETH3HPOBATh OCHOBHBIE 3alPOCHI POAUTENEH
1 TIeJaroroB Ha B3aMMOAEICTBHE, MOHATh TPYIHOCTH, C KOTOPBIMHU CTAJIKHBACTCS IIKOJIA M CEMbs IIPH B3aHMOJACHCTBHH,
BBISIBUTH JISUIUT KOMITETEHIUH yuanTeselt B 00macTi paboTsl ¢ ceMbsiMI o0ydaromuxcs. VccaenoBanne Taxke Mokasalo,
YTO POAWTENH U IEAarOry COJMMIaPHBI B BEIOOPE ITTAaBHBIX KOMIIETEHINH yunuTelel B 00JIacTH B3aNMOJICHCTBHUS C CEMbSIMH
oOyuaronuxcst. B craree npeziokeHa npiuMepHast TeMaTHKa IPOTrPaMMBI ITOBBIIICHHST KBATU(HKAUK YUuTeNneil B 001acTu
B3aMMOJICICTBHS LIKOJIBI M CEMbH, KOTOPAasl YUUTHIBACT 3aMIPOCHI POAUTEIICH U yUUTEINeH.

Kniouesvle cnosa: B3auMOIEHCTBIE IIKONIBI U CEMbH, MPO(ECCHOHANbHAS TOATOTOBKA OYAYyIINX yuHTeNIel, HOBBIILICHUE KBATH-
(ukanmy yuuTenei, KOMIETSHIINN YIUTEINCH.
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including 17 programs in the “Preschool education” profile, 19 programs in the “Primary education” profile, and 32 programs

in the “Foreign language” profile (as an example of a program that does not involve direct teacher’s contact with the parents of

students). Foreign universities were selected based on the annually published QS World University Rankings. The article also

presents the results of an all-Russian study of parents’ and teachers’ requests for school-family interaction. 400 respondents

took part in the survey — 200 parents and 200 teachers, of which 183 teachers and 17 members of the school administration.

The study made it possible to concretize the main requests of parents and teachers for interaction, to understand the difficulties

faced by the school and the family when interacting, to identify a lack competencies of teachers in the field of working with

students’ families. The study also showed that parents and teachers are in solidarity in choosing the main competencies of

teachers in the field of interaction with the families of students. The article offers an approximate topic of the teacher training

program in the field of school-family interaction, which takes into account the requests of parents and teachers.

Keywords: school-family interaction, future teachers’ professional training, teachers’ professional development, teachers’ competencies.
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The relevance of the research is due to the fact that in
recent years the participation of parents in the educational
process has become more active. Therefore, working with
students’ families is an essential component of a teacher’s
professional work. However, teachers sometimes lack spe-
cial skills to build effective cooperation with the family.

The family and the school are the primary agents of
the individual’s socialization, therefore, only the consoli-
dation of the efforts of the family and the school, the uni-
ty of views of parents and teachers on education and up-
bringing, contributes to the formation of a harmonious
personality of the child and his or her successful integra-
tion into society.

Studying at a pedagogical university, the future tea-
cher, as practice shows, does not acquire skills of coope-
ration with the parents of students due to the lack of
purposeful preparation for this type of activity at the uni-
versity. Consequently, the obligation to improve the qua-
lifications of teaching staff in the field of school-family
interaction becomes a problematic issue for the school
administration.

The purpose of the article is to present the results of
a study on the problem of school and family interaction.

The problem of cooperation of an educational or-
ganization with students’ families in science has been
studied quite fully (E.I. Chugunova, M.R. Kadieva,
T.N. Kasimova, S.S. Kerkis, L.G. Kolesova, T.V. Kova-
lenko, S.E. Mostovaya, A.A. Ovcharova, [.A. Pisaren-
ko [Khomenko 2007: 83-88, Khomenko 2008: 58-65,
Khomenko 2009: 37-41], A.V. Smirnova, T.V. Zueva).
In the research, scientists talk about the benefits of con-
stant interaction between the school and the family, about
the directions of work with students’ families, offer op-
tions for organizing and conducting this work. However,
no studies have been found on improving the skills of
teachers in the field of interaction with parents. This as-
pect has become central to the study.

The purpose of the study was to identify the specif-
ics of educational programs for the training of future tea-
chers of Russian and foreign universities, as well as to

identify the specifics of the requests of parents, teachers
and school administration for school and family inter-
action and improving teachers’ competence in this area.

The methodological basis of the study was deter-
mined by the purposes of the study. The research uses a
general scientific method — content analysis of educatio-
nal programs and empirical methods: questionnaires, de-
sign, generalization and systematization of the data ob-
tained, quantitative and qualitative analysis.

The empirical basis of the study was the “Anketolog”
platform (400 respondents — 200 parents, 183 teachers,
9 head teachers and 8 school principals) and 68 training
programs for future teachers (56 foreign and 12 Rus-
sian programs).

Thus, the scientific novelty of the research results
lies in the fact that an All-Russian survey was conduct-
ed, and for the first time the requests of parents and tea-
chers (teachers and school administration) for the school
and family interaction and for improving the teachers’
competence in this area were studied in detail. Also,
for the first time, domestic and foreign training programs
for future teachers of leading universities were analyzed
for a course on working with students’ families.

The research of future teachers’ training pro-
grams. Summer 2021, we conducted a study on the
study of training programs for future Russian and fo-
reign teachers for the availability of a course on work-
ing with students’ families and its content. The study set
several tasks, but the article will reflect the results of sol-
ving only one of them: identifying the specifics of trai-
ning programs for future teachers to interact with parents
of students in Russian and foreign universities.

As part of the study, 68 training programs for fu-
ture bachelor teachers from 35 universities (4 Russian
universities and 31 foreign ones) were analyzed in or-
der to identify the specifics of training programs for stu-
dents of pedagogical specialties on working with stu-
dents’ families.

The most optimal way to select foreign universities
implementing educational programs for training future
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teachers was to appeal to one of the most authoritative
world university rankings published annually, compiled
by a British company that specializes in education and
training abroad — Quacquarelli Symonds World Uni-
versity Rankings. The criteria for choosing universities
were as follows: the availability of bachelor’s degree
programs and the language of official websites and the
language of writing the required documents of educatio-
nal programs (Russian, English, German). The choice of
universities in the CIS countries was carried out solely
on the basis of personal interest and preferences of the
authors of the study.

Thus, 100 educational organizations were found that
fit the criteria. However: at the time of the study, the
main program documentation was not presented on the
websites of some educational organizations, which made
it necessary to send a request to the managers of the uni-
versities of interest with a request to provide the required
documents — most of the requests were satisfied, but a
significant number remained unanswered. As a result, the
number of universities has been reduced to 35. The re-
sult of the sample of universities is presented in Table 1.

The essential point of the analysis is that all regions
were involved in the selection of university training pro-
grams for future teachers: the majority of suitable uni-
versities were found in European countries and North
American countries — 31 % and 28 %, respectively, uni-
versities of CIS countries are in third place in compli-
ance — 17 %, followed by universities of Asian countries
and Latin America countries, 11 % and 8 % respective-
ly, Australia is at last place (5 %). Thus, this sample al-
lows us to conclude about the international coverage of
the study of training programs for future teachers.

As a result, 56 foreign and 12 Russian bachelor’s de-
gree programs were analyzed, including: 32 programs in
the “Foreign language” profile (as an example of a pro-
gram that does not imply direct contact with parents),
19 programs in the “Primary Education” profile, 17 pro-
grams in the “Preschool Education” profile.

The following parameters of the analysis were iden-
tified:

— program content,

— availability of a course on working with parents,

— semester of course development,

— course content.

In the training programs for foreign language teachers
of Russian and foreign universities, there is no training
course for future teachers to work with the families of
students. After analyzing the content of the programs, it
can be concluded that the training programs for future
foreign language teachers, in general, are focused on ob-
taining students’ knowledge of the language, a signif-
icant part is occupied by specialized courses (48 % of
the program is devoted to the study of specialized sub-
jects, such as, for example, “Theoretical Grammar of the

language”, which are studied as a rule, from the first to
the last year), this is especially typical for US universi-
ties. In universities of other countries, however, a certain
proportion is allocated to the study of general pedago-
gical subjects (we mean pedagogy, psychology, methods
and others).

The training programs for future primary school
teachers and educators include a mandatory course aimed
at preparing future teachers to cooperate with the stu-
dents’ families, but such a course is present only in the

Table 1
Universities implementing educational programs
for the training of bachelor teachers

Region University
CIS

Belarus BSPU
Herzen University
Moscow City University

Russia Pushkin Leningrad State University
Yaroslavl State Pedagogical University
named after K.D. Ushinsky

Ukraine Ternopil Volodymyr Hnatiuk National

Pedagogical University

North America

Canada University of British Columbia
Columbia University
MSU
Stanford University

USA University of California, Berkeley

University of California, Los Angeles
University of Wisconsin — Madison

University of Michigan
Vanderbilt University
Latin America
Colombia University of Los Andes
. PUC
Chile PUCY
Europe
Austria University of Vienna
UCL
Great Britain University of Cambridge
University of Edinburgh

Heidelberg University

Germany Ludwig Maximilian University of Munich
University of Hamburg
Italy Sapienza — Universita di Roma
. University of Helsinki
Finland University of Oulu
France University of Paris
Asia
The Education University of Hong Kong
Hong Kong University of Hong Kong
China Beijing Normal University
Malaysia University Sains Malaysia
Australia
Australia Monash University

University of Sydney
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Results of content analysis of training programs for specialists in profiles

32

Foreign language

B Number of programs

Primary education Preschool education

B8 Course on working with parents (domestic universities)

B Course on working with parents (foreign universities)

Figure 1. Distribution of specialist training programs by profile,
number (of the total number of programs, N = 68)

programs of universities in the CIS countries. As for
specialized courses, as well as in the training program
for the profile “Foreign language”, they occupy a sig-
nificant part of the training program for the profile “Pri-
mary education” and “Preschool education — 44 % and
47 %, respectively.

A total of 68 training programs for future bachelor
teachers in Russian and foreign universities revealed
7 courses on working with students’ families, 4 courses
in Russian and 3 in foreign universities (Belarusian and
Ukrainian): 3 courses in the “Primary education” pro-
file (2 — in Russian universities, 1 — in a foreign univer-
sity), according to “Preschool education” profile: 4 (2 —
in Russian universities, 2 — in foreign universities), and
0 courses in the “Foreign language” profile. Graphically,
the data obtained are presented in Figure 1.

The duration of studying this discipline is 1 se-
mester, and it is mandatory for students to mas-
ter it in the 4th, 5th, 6th or 7th semester of study.
The courses are limited to general topics about the
importance of school-family interaction, about
the legal foundations of this interaction, about how to
hold parent meetings... Topics related to interactive in-
teraction with the family, with families with special
needs, with mediation, in general, everything that is re-
levant in the current period of education development,
are absent in all programs.

Thus, despite the fact that the special course exists
in the training programs for future teachers, it is only a
formality, it is not possible to talk about the specifics of
this course.

The research of parents and teachers’ requests for
school-family interaction. Fall 2022, we conducted a
survey of parents, teachers and school administrators in
order to identify their requests for school-family inter-
action. 200 parents, 183 teachers, and 17 school admi-
nistrators took part in the survey.

In order to ensure a wide geography of the study
and obtain high-quality answers from respondents, it
was decided to turn to the outsourcing platform “An-
ketolog”. It was decided to study and compare the opi-
nions of these respondents in the cities of federal sig-
nificance (Moscow, St. Petersburg and Sevastopol) and
throughout Russia, excluding the previously mentioned
subjects. During the survey companies, it turned out that
the opinions of parents and teachers in cities with a spe-
cial status and in other regions of the country coincide,
therefore, summary data will be presented in the article.

For the convenience of interpreting the results of the
survey, the following parameters were identified: typi-
cal problems, significant competencies and the need to
improve teachers’ skills in the field of school-family in-
teraction.

The main problems that parents have while interac-
ting with teachers are, according to respondents, the ina-
bility of teachers to find an approach to the child and his
family and the lack of joint leisure activities (equal to
37 %). This result was unexpected for us, since, in our
opinion, many different events are held in each school.
Perhaps parents are not sufficiently informed about them,
or these activities do not meet the needs of the family.

The main problems that teachers face while interac-
ting with parents relate to interaction with socially dis-
advantaged families (54,1 %) and incorrect behavior of
the parents themselves (57,4 %).

The main identified deficiencies of teachers’ com-
petencies in the field of school and family interac-
tion: knowledge of effective communication tech-
niques with the parent community in offline and online
space (45,5 %), knowledge of methods and techniques
for providing psychological and pedagogical support to
families of different categories (39,5 %), knowledge of
the specifics of interaction with parents belonging to dif-
ferent national-cultural, religious communities and so-
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Comparative data on the competence of teachers in the field of interaction with parents

180
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Teachers have the knowledge Learning to cooperate with

and skills to solve problems
that arise while interacting
with parents

parents

Professional development in The need/desire of teachers to
the field of school-family improve their skills in the
interaction field of cooperation with
parents

# Parents B Teachers

Figure 2. Distribution of positive responses of parents and teachers on the competence of teachers,
number (of the total number of responses, Nparents = 200, Nteachers = 200)

cial strata (37,5 %), as well as with various health op-
portunities and knowledge of the regulatory framework
governing the interaction of school and family (36,5 %).
The identification of the last deficit suggests that mo-
dern Russian teachers do not feel their legal protection
while interacting with parents. This is worth paying spe-
cial attention to.

Parents and teachers are in solidarity in choosing
the most important competencies of teachers in the field
of school-family interaction. The majority of parents
and teachers indicated “To work in a team with col-
leagues” (55,5 % of parents and 68,5 % of teachers) and
“To carry out their professional and personal develop-
ment” (49,5 % of parents and 54 % of teachers). It can
be assumed that parents lack the consistency of teachers
in the field of children’s education and the personal ma-
turity of teachers.

Also, when receiving summary answers to the free-
answer questions, a fundamental difference was found
in the requests of parents and teachers to interact with
each other. Parents are interested in the formal side of
the educational process — learning and everything rela-
ted to it (academic performance, programs and teachers
themselves). Teachers are more concerned about the is-
sue of raising children and related topics (health, career
guidance, patriotism, culture). Most parents did not name
these topics in their answers.

Only 64 parents out of 200 believe that teachers
are competent in the field of school-family interaction.
However, a little more than half of the teachers are sure
of this, while only half of the teachers surveyed were
trained to work with parents as students and improved
their qualifications in this field. The overwhelming ma-
jority of parents believe that teachers need to improve
their competence in the field of school-family interac-
tion. 125 teachers out of 200 are interested in such trai-
ning. Graphically obtained data are presented in Figure 2.

The teacher training program. Thus, based on the
results of the study, we proposed an approximate the-
matic plan for a teacher training program in the field of
school-family interaction.

The structure of the program topic consists of two
parts: mandatory and variable. The mandatory part of
the program includes 8 topics, the variable — 4 acute to-
pics of interaction between school and family. All topics
included in the program are based on the requests of pa-
rents established as part of the All-Russian survey cam-

Table 2
Thematic plan

Title of the topic

Mandatory part

Topic 1. Current global trends in the field school and family
interaction

Topic 2. Main areas of work with the family (study, awareness,
education, counseling, training and collaboration)

Topic 3. Interaction with students’ parents in a digital
environment

Topic 4. Effective communication with different categories

of families (including: families of gifted children, families of
children with special educational needs, families of migrants /
refugees and socially disadvantaged families)

Topic 5. Development of personal and professional potential in
the field of interaction with students’ parents

Topic 6. Regulatory framework governing school and family
interaction

Topic 7. Team-building and team-working at school

Topic 8. Professional ethics of the teacher

Variable part

Topic 9. Socio-psychological features of modern parents

Topic 10. Dealing with inadequate requests from parents

Topic 11. Just about the hard part: how to talk to parents on
acutee topics

Topic 12. Working with professional documentation that ensures

school and family interaction

Ilenaroruka. I[1cuxonorus. COlMOKMHETHKA —\/,/ Ne2 9
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paign. It is worth noting that when determining the sub-
ject of the program, all requests were studied, but not all
were taken into account as a direct indication to action.
The developed thematic plan of the teacher training pro-
gram in the field of school-family interaction is presen-
ted in table 2.

We pay your attention to topic Ne 10 in the variable
part — “Dealing with inadequate requests from parents”.
This topic is an attempt to satisfy absolutely all the re-
quests of parents. However, the results of the survey
showed that some requests of parents cannot be satis-
fied, because they either do not relate to the professional
activity of a teacher, or violate the ethical norms of in-
teraction within the framework of “parent-teacher”. For
example, requests for patronage of families, a request
for round-the-clock communication with a teacher, a re-
quest that children be taught at school to shop in stores
and communicate with strangers...

We emphasize that it is necessary to study all the re-
quests of specific parents in a particular school, since
complaints grow out of unsatisfied requests from parents,
but not all requests should be used as a direct guide to ac-
tion when drawing up a teacher training program at this
school. The teacher only needs to be able to work com-
petently with such cases.

Summarizing all of the above, we note that the the-
oretical and practical significance of the work consists
in the fact that for the first time an approximate thema-
tic plan of the teacher training program in the field of
school-family interaction, based on the requests of pa-
rents, is proposed.

The results of the study can serve as a basis for de-
veloping the content of teacher training programs in the
field of school-family interaction.
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